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4 4 21 33 38
0 6 18 53 23
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to improve one's conversation skils. 
-1 wanted to study daily conversation. 
ーListeningpractice is needed. 1 was not able to understand other people's 
presentations. 
ー1wanted to learn pronunciation. 
ーToomany things to do outside the class in this course. It was too hard to 
do. 
-1 was not interested in social issues at a!1. 
-Somebody in my group was not cooperative. It was dificult to conduct 
group work. 
-There is a big gap between students' ability and the required goal. More 
instruction to bridge this gap is needed. 
-There are di任erencesin students' level of English. The instructor should 
take this into account. 
Two problems caused by the course structure were brought up in the 
students' comments. Firstly， there is a preference for other activities not 
included in the course such as listening， daily conversation， and 
pronunciation practice. Secondly， supplemental instruction is needed in 
order for the course to succeed. The second problem should and can be 
addressed to further improve the course. Listening instruction should be 
included. 
2) Di血c叫tyexpressed by the students in Groups A and B 
In the“Comments" section of the evaluation， students were asked to 
discuss the difficulty they had encountered in the five stages of the research 
project: planning， information search， outlining， draft writing， and oral 
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presentation. In the planning stage， there was no significant difference in 
the cornrnents frorn students in Groups A and B. Both groups rnentioned 
that they had di妊icultyfocusing on the point to be researched， finding the 
problern to be solved， preparing the working plan， finding what to start with， 
and keeping to the schedule. In the step of inforrnation search， rnost of the 
cornrnents dealt with the problern of discrirninating between relevant and 
irrelevant inforrnation frorn the large body of inforrnation obtained. 
Cornrnents frorn Group B varied. In addition to the problern raised by Group 
A students， sorne students rnentioned the difficulty that they had 
encountered synthesizing the inforrnation in their group， understanding the 
inforrnation in English， and finding the source of inforrnation. Concerning 
the outlining phase， Group A students reflected on the di任icultyof preparing 
an effective outline which could be easily understood by their audience. In 
addition to this problern， Group B students considered that it was di伍cultto 
divide the content into rneaningful paragraphs and avoid contradiction in the 
organization. Sorne students in Group B expressed concern over the 
difficulty of understanding the conceptual di妊erencebetween the paragraph 
organization in English and the ]apanese KI-SYOU-TEN-KETSU (the four-
part organization of Chinese poetry: introduction， developrnent， turn， and 
conclusion， in the course of an event.) The rnost significant difference 
between Groups A and B surfaced in the stage of draft writing. The rnajor 
problern expressed by Group A was writing sirnple， clear sentences. One 
student cornrnented:“It is easy to write sentences 1 can understand， but it is 
very difficult to write seritences that other people can understand." Sorne 
students expressed concern over the grarnrnatical correctness of their 
sentences. The rnost serious concern of Group B students was their lack of 
grarnrnatical knowledge. They felt it was extrernely difficult to write 
Content-Based Foreign Language Instruction in aJapanese University Seting: Investigating Student Motivation 287 
sentences. One student commented，“It took me 20 minutes to write just one 
sentence in English because 1 cannot remember the English grammar 1 
learned in high school." Further， they indicated that they were not able to 
assist each other in writing because nobody in their group was good at 
grammar. In addition to grammar， many students expressed concern about 
their lack of vocabulary. In the presentation stage， both Group A and B 
students felt they were afraid to speak in front of other people. Though 
students were instructed not to “read" from the draft but to“speak" with 
expression， some of the students in both Groups A and B commented:“Iwas 
not able to make enough eye contact because 1 was not used to“reading" 
from the draft." 
The comments from the students show that Group B students generally 
need more assistance from the instructor than Group A students. However， 
students in both groups need more specific instruction on learning 
strategies. Italso appeared that students， especially those in Group B， need 
to be taught learning strategies such as synthesizing and organizing the 
information. Students have to make use of metacognitive strategies in the 
planning stage and cognitive strategies in the stage of information search， 
outlining， and draft writing. Students are required to have socialla任ective
strategies in al phases of the project and in the oral presentation stage. All 
students need to be taught these strategies. Chamot and O'Malley 
mentioned the importance of developing students' awareness of learning 
strategies， teaching the strategies explicitly， and providing many 
opportunities for strategy practice as well as evaluation and expansion of the 
strategies students have learned. Teaching such strategies may be dificult. 
Chamot and O'Malley propose the following way: 
Teach the strategy explicitly by: 
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